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Reading Recovery and M usic Education

As millions of U.S. school children file into public schatdssrooms each day, decisions
are being made by national education policy makers ththtiypact the structure of their
curriculum and school day in the near future. Topics frequéethated by policy makers include
block scheduling, standardized testing, inclusion, vouchersge schooling, and charter schools.
These debates center their arguments on curriculum, fundsigeduling, and educational
standards and more often then not, base their decisaogsiy around conservative views on
education rather than intensive research.  One hoseever, that has been garnering national
educational attention as of late is reading recovery. ioh&t education policy makers have
always valued reading as a fundamental cornerstone oataolucbut only in last decade has a
real push been made to aid students who struggle withngeadihis has created a hot debate
among theorists and educators alike. Many feel that wéiding skills are important to child
development, reading recovery programs deprive reading-challesgetents of other
educational opportunities that may help and encouragerdaaing skills and educational and

personal growth more than such programs.

“To learn to read is to light a fire; every syllablatls spelled out is a spark.”
-Victor Hugo
Victor Hugo, French dramatist, novelist, and poet spokesthasds over a century ago, and still,
after 100 years of technological innovation they remain truggoHelates reading to a fire. Fire
keeps us warm, cooks food, gives us light, and Hugo felréaaling did the same for the mind.
As children begin to read, they sound out each syllatdeveord creating tiny “sparks” that will,
with practice and reading instruction, erupt into a firattban fuel a lifetime of learning.

Reading is a fundamental foundation of learning and child derednt that influences the way
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children learn for the rest of their lives and opens dagswo unique opportunities that use skills
similar to those of reading. Hugo understood this just aslaveoday. Child psychologists,
educators, and doctors all agree that reading fogtrendous growth in not only the mind of a
child, but also in their world perspective, social conteaty] interpersonal and intrapersonal
relationships and understanding. Because of these findingshasgrbeen a tremendous push in
the last decade for child literacy. Much of these effaresgenerally accepted, but one literacy
effort that has come under scrutiny as of late is readoavery.

Reading recovery is a concept developed in 1984 by Newrdkatiucator Marie Clay
designed to aid children who are struggling with reading amdeqjuently falling behind their
peers and below national standards. The program adsopat@ate one-on-one in school
instruction for students diagnosed with a reading disorddre lessons, given by a specially
trained reading recovery teacher, last for 30 minutes selotol day for a duration of 12-20
weeks. Once the student begins reading at a predeterminsbevevel the lessons are
discontinued.

As reading recovery programs are growing in popularity amo8gsthools, they are
reaching out and affecting more than just the reading skilthose involved. In fact, they are
positively and negatively impacting the lives and educatiopgbrtunities of all students and
teachers. According to the Reading Recovery Council ofiNamerica, over 1 million children
have been served through reading recovery’'s 17 year history, 67%¥hich (approximately
670,000) being served in the last 5 years. This illustratesrtbeing popularity trend of the
reading recovery program. Since its inception in 1984 by Madg GflNew Zealand, enroliment

has grown 1384%, from 110 students in 1984 to 152,241 in 20Ptoponents of reading

recovery point not only to the enrollment numbers as a ssicbait also to a number of other

! Reading Recovery Council of North America http://www.ragdécovery.org
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factors and studies conducted that validate reading recpvegrams as a primary importance in

education.

One such study, conducted at the Marie Clay reading recovegrapnme in New
Zealand concludes that children who participated in thdimgaecovery program not only kept
up with their fellow non-reading recovery students in ability dher course of a 6 year post-
reading recovery period, but that these students actuallyssegbéheir peers in both reading and
writing abilities? Other studies have also found similar results and hiasérated that reading
recovery programs have positive short-term and long-tefettef These effects include an
elevated level of reading, writing, and reading comprehenaiquasitive attitude toward school;
and improved performance on standardized fegtmally, the positive effects of these programs
have implications for students and teachers not directly vedoin the programs. Proponents
argue that reading recovery programs enable instructionher subjects to be delivered with
greater ease, as the teacher does not need be concetnetlideats are confused because of
literacy problems. Secondly, it is argued that sinc®. l@ducational success is measured by how
many students are not reaching the standards, reading nepoggrams not only help children
reach those standards, but actually push standards higlh&sbé®o Child (is) Left Behind.”

The “No Child Left Behind” Act passed by the U.S. Departived Education in 2002 is
one of the flaws, among others, that opponents, includinglingéeeading recovery programs
point to. While the goals of the legislation, one of whictoisaise the literacy level of children,
are respectable and lofty, the bill seems to threatevoés that fail to meet these goals. Penalties
for not reaching the standards range from loss of funtisssoof the entire school to government

control. Thus, this bill forces programs such as readeagvery on school districts which are
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scrambling to keep pace with the rapidly changing educationaigslit this country.® Other

arguments against reading recovery programs include tkasmttraining reading recovery
teachers must receive as well as the cost, time, anciig® necessary for implementing such
programs. One of the most compelling arguments, howeveot isgainst the program, per say,
but rather againsthenthe program has chosen to operate.

Most reading recovery programs are set up to operate dthiengchool day, often
utilizing elective time slots in the student’s schedwdelee “reading recovery hour.” Thus, the
students involved in the program are being denied the opporttmiparticipate in elective
classes such as music, art, and physical education. effées on music education are thus
astounding.

Reading recovery programs are pulling kids out of the band roordemd/iing them of
“kinesthetic, aural, oral, visual, and emotional expe®snthat will ultimately bring the written
texts to life.”® These programs are creating a homogenous atmosphere in the®and r.e.
students who are smart, at least enough to read welll-denying everyone the opportunity to
learn in a diverse, inclusive classroom. The definitiomafusive education, in a broad sense, is
education “in which differences related to social lagnder, ethnicity, and mental and physical
ability between pupils are taken into consideratfborEven though these students are different,
inclusive education means that instruction is organizethabstudents can learn together in a
heterogeneous classroom. This diverse classroom affordsnistuelgual opportunities both
academically and socially. Proponents of inclusion beligwa#t an inclusive education
“contributes to pupils’ opportunities and skills to function irocisty, which is characterized by

social cohesion,” and that “educating pupils together must praigeipils with a good chance

* Shields, Charles Breaking Down the New Education Blistrict Administration Aug. 2002 Vol. 38
Issue 8 p20-21

® Bernstorf, Elaine & Hansen, Ddanking Music Learning to Reading Instructidvusic Educator’s
Journal March 2002 Vol. 88 Issue 5 p17 —21, 52.

® Leeman, Y. & Volman, M.Inclusive Education: Recipe Book or Quest. On Diversithé Classroom

& Educational Researchinternational Journal of Inclusive Educati@rct. 2001 Vol. 5 Issue 4 p367-369
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at success at schodl."Reading recovery programs are thus denying students of thé amdia
academic opportunities afforded by a diverse, inclusiveidam.

While reading-challenged students are in the reading recolessraom, their peers are
exploring creative, imaginative, evocative, and fun outietshuman expression in the band
room. Much like the issue with diversity, the reading reppwtudents are once again being
deprived; this time of the experiences music provides for the. miAd professor Elliot Eisner
writes,

‘Children who have not learned how to see and mentallyosxpthe various forms of arts

and science will not be able to write, not because thayat spell, but because they have

nothing to say, nothing to reconstruct from sensory exptoraf the environment.”
The thoughts of Elliot Eisner are a repeated sentirmgring music educators. It is inherently
unfair that some children are afforded the open dootsnthaic and the arts create while others
are deprived because of their problems in another subjeile YRusic educators such as myself
realize the importance of reading in child developmemetalgo emphasize the effect music can
have on all students and the strong links between readingatish and music education.

Music educators must get children in reading recoveryranag back into the music
room. To do that, however, a plausible argument must benpeesas to why music instruction
would be more beneficial than reading recovery. Musdiecators also point to the strong ties
between reading and music and use these links as supportifargwenent. One of the many
arguments music educators present in support of music eaging recovery is the idea of the at-
risk student. At-risk students are defined as “those avkedn danger either of dropping out of

school, or of graduating without mastering the knowledge and s$kélsare necessary to be

effective citizens and contributors to the economylliteracy falls into the category of being an

" Leeman, Y. & Volman, M.Inclusive Education: Recipe Book or Quest. On Diversithé Classroom
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at-risk student, and therefore, schools try to raise tijerates with reading recovery programs in
an attempt to prevent these students from dropping out. Phegeams however, force many
children away from reading rather than engaging them in thecsubj€he National Research
Council’s publication ‘Starting Out Right’ warns that ‘afteeveral days of too many hours of
reading every day, the reading experience might well gidrecome distasteful for a child’®”
And as drop out rates are rising (sometimes as high asrbQflban areas) and the percentage of
minorities who enroll in college is declining, it seemghasigh reading programs are doing just
that'".

Many music educators believe that music instruction istiesprescription these at-risk
students need to stay in school and enhance motivation. H&eadher's Theory of Multiple
Intelligences becomes of particular importance to thimiment. Gardner theorized that every
individual possessed 7 separate intelligences (linguisticapersonal, logical-mathematical,
interpersonal, spatial, musical, & bodily-kinesthetic), emctifferent degrees, with an elevated
aptitude in at least one of théf.Since music is one of these intelligences, it is vitat this
intelligence be appealed to during the day, as all ofothers are in one subject or another.
Music may be a powerful way of learning for some of #eding-challenged students and it also
serves as a motivating factor by making the school experreooe appealing.“Music education
can make a positive difference in the lives of at-risk stisdeo it is the responsibility of music
educators to develop instruction that maximizes thatreifiee.”® Maximizing this difference
acts as a catalyst for at-risk students, becauseates a motivating factor by enhancing their

self-esteem and allowing them to have fun in school.

“Music is an integral part of the lives and experiendest oisk students (as well as non-
at-risk students). It serves as a means for group petich and self expression. (Music)

19 Bernstorf, Elaine & Hansen, Dddnking Music Learning to Reading Instructidusic Educator’s
Journal March 2002 Vol. 88 Issue 5 p17 —21, 52.
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12| abuta, Joseph A. & Smith, Deborah. Music Educatioistarcal Contexts and Perspectiverentice
Hall Upper Saddle River, NJ. 1997 p139
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provides opportunities for social, physical, emotional andurail development...and
encourages students to think positively about themselvesttaers §°
Self-esteem levels are an important factor in a studedt€ational experience. Many at-risk
students fail because of the lack of desire to leatrerdhan the inability to learn. Raising self-
esteem levels through music education is just one wagnafilating this desire to learn, which

may encourage a student to read and try harder, and elymmascuing at-risk students before

they fail.

Music educators also point to 2 other arguments advoaoatisg: education over reading
recovery programs: 1) linking reading instruction and musicagthrcand 2) comparative skills
of reading and music. The first issue, linking readingriresion and music education is an idea
that many music teachers are beginning to embrace and tiegrinlassrooms. Joanna Calogero
believes that linking music and reading is a win-win combamati She writes, “Using
(children’s) literature that explores the explicit andpligit values of music enhances music
learning and appreciation, as well as reading skills and deaenaledge.* Indeed, music and
literature have always been linked. Opera follows a ewritstory line that could be read
separately from the music. Choral music includes lypogtry, etc.. Many musical pieces are

programmatic and often follow a particular story line (elghaikovsky’s_Romeo & Juligt

Many books for children are based on children’s songsneardy music method books include
songs that are influenced by literature. Therefore, ntemahat level of study a music educator
is teaching, literature and reading can easily benated into the curriculum. When literature is
integrated, music educators agree that,

“the use of song in the classroom together with other fofmsusic can expand thematic
units and make significant interdisciplinary connections eviérving as direct teaching

13 Hadley, W.H. & Hadley, R.TMotivating Factors for At-risk Student&ducation Summer 1991 Vol.
111 Issue 4 p573-575

14 Calogero, Joanna Mntegrating Music and Children’s Literaturéusic Educators JournaMarch
2002 Vol. 88 Issue 5 p23-30
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tools for across-the-curriculum knowledge and understandingddition, music makes

learning more lasting and meaningful because integnai¢sical experiences provide

excitement for learning and improve students’ reading, vg;itand thinking skills **
And perhaps most important of all, music is fun!

Finally, music educators point to the comparative skillsveen reading and music.
Basically, advocates of music education believe that nussichelp students do better in other
subjects because skills acquired in music class exteodsaihe curriculum to other subjects such
as reading and math. Music educators point to the simiéntal processes involved in both
reading and music while stressing that the skills necedsarigoth processes are extremely
similar as well. For example, reading text in a bookompared to both music-symbol reading
and music-text reading. Educators point to 6 areas in whigic and reading are very similar:
phonological awareness (ability to aurally discriminate/$@esbetween sounds), phonemic
awareness (understand smallest units of oral/musicalidaey, sight identification (recognition
of words/notes), orthographic awareness (understand ustass/symbols in a system), cueing
system awareness (gather meaning from words/symbols/imagesystem), and fluency (speed
and accuracy). (See attached Table 1) Theorists behavehe mental processes involved in
these tasks remain the same with any system. Theygimt because music uses notes and

reading uses letters doesn't mean that the mental preagifiee. Thus, music is practice for the

mind at the mental processes involved in reading and wifing

While reading recovery programs are trying to aid childngmelping them with reading
skills, they may actually be pushing students away from sdiyodepriving them of educational
opportunities such as music and the arts. Music educatoeystand the power of music, but

others may not, and it is our duty to present whatevemaegt necessary to keep our kids in our

15 Brown, Ron & Brown, NancyUse Songs to TeacReading & Writing Quarterly Oct.-Dec. 1997 Vol.
13 Issue 4

16 Bernstorf, Elaine & Hansen, Dddnking Music Learning to Reading Instructiddusic Educator’s
Journal March 2002 Vol. 88 Issue 5 p17 —21, 52.
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classrooms. Integrating reading into musical activislesuld not be a goal aimed at pleasing

critics of music education, but rather should be used asl@meement tool for musical learning.
It should however, be pointed out when rationalizing music eéducaver programs such as
reading recovery. To regain control of our music classrogenmust work in conjunction with
national and local reading objectives to create a nwsiiculum that appeases music educators,
students, and administration, all while brining our at-risk seatling disabled students back to

the music classroom.
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